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Pedagogy GapPedagogy Gap

“…the schism between a “…the schism between a 
professor’s knowledgeprofessor’s knowledge--
base and the ability to base and the ability to 

get it across to students get it across to students 
at the students’ level of at the students’ level of 

knowledge and knowledge and 
experience.”experience.”
(Helterbran, 2008, p. 130)(Helterbran, 2008, p. 130)

Pedagogy GapPedagogy Gap

“While knowledge is “While knowledge is 
important, the ability to important, the ability to 

deliver that knowledge is deliver that knowledge is 
equally, if not more, equally, if not more, 

important.”important.”
(Broder & Dorfman, 1994, p. 246)(Broder & Dorfman, 1994, p. 246)

In the flat world, educators must 
facilitate the acquisition of skill 
sets and attitudes focused on 

“learning how to learn”.        
(Friedman, 2006, p. 302)

The World is Flat: A Brief The World is Flat: A Brief 
History of the 21History of the 21 stst CenturyCentury

by Thomas L. Friedmanby Thomas L. Friedman
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“The primary teaching role has 
changed over time from imparter of 
knowledge to facilitator of learning, 
something that is important in the 
information or knowledge society   

in which we live.”                                        
(Helterbran, 2008, p. 127)

Role of the InstructorRole of the Instructor Intentional LearnersIntentional Learners
Students who have acquired 

sufficient independence so as to be 
empowered through intellectual and 

practical skills, are informed by 
knowledge and ways of knowing, 

and take responsibility for personal 
actions and civic values.            

(AAC&U, 2002)
Association of American Colleges & 

Universities

Intentional Learners:Intentional Learners:
are influenced by an awareness of the social,   

cognitive, and affective aspects influencing 
them 

place great importance on personal strengths, 
ability, persistence, high-standards, and 
positive expectations 

take an adaptive approach to learning, valuing 
experiences which have great usefulness to 
them

enjoy acquiring expertise

like to share acquired knowledge with others

take responsibility and control of their learning 
by becoming actively involved in the process

use stimulating influences (e.g., intentions, 
motivation, passions) to direct achievement of   
challenging personal goals

(Barker, 2004)

(Anderson, 1998, p. 62)

Anderson’s Continuum of SupervisionAnderson’s Continuum of Supervision
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Stage I Supervision: Stage I Supervision: 
EvaluationEvaluation--FeedbackFeedback

The supervisor assumes a 
dominant role at this stage and 
provides instruction in a direct-

active manner, whereby the student 
learns from specific directives 

regarding how to proceed and act.                     
(Anderson, 1988; Dowling, 2001, Weltsch & Crowe, 2006)

(Anderson, 1998, p. 62)

Stage II Supervision: TransitionStage II Supervision: Transition
“The student is not yet able to operate 

independently” though they are moving in that 
direction.  As such, supervision progressively 

becomes more collaborative via a gradual “joint 
assumption of responsibility”.                              

(Anderson, 1988, p. 52; Dowling, 2001, p. 155)

(Anderson, 1988, p. 58)

Stage III Supervision:    Stage III Supervision:    
SelfSelf--SupervisionSupervision

The student is assumed to function 
in a manner whereby they are no 
longer exclusively reliant upon 

supervisor observation and 
analysis.  To this end, the 

supervisor functions in a role more 
akin to a consultant, offering 

feedback and assistance as needed.                                      
(Anderson, 1988)

(Anderson, 1988, p. 62)

Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IClassroom: Stage I

Students at Stage I:

Are just entering a new educational environment and /or 
unfamiliar course so that there is some degree of 
reluctance or trepidation

Underprepared for learning in the post-secondary se tting

Have a world-view and educational experiences based  on 
absolutes such as right-or-wrong, correct-or-incorr ect

Have difficulty problem-solving independently and/o r are 
accustomed to being told what to do

Are frequently not ready to learn in a successful m anner   
when instruction is based solely upon independent 
discovery and strategic questioning (Anderson, 1988; Burgan 2006)
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Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IClassroom: Stage I

The Instructor at Stage I:

Assumes a superior, controlling 
position, with the student assuming 
one of subordination

Is dominant in the relationship, with the 
student being somewhat less active 
and learning incidentally from 
instructor directives about what to 
learn and how to use what is learned

(Anderson, 1988; Burgan 2006)

Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IClassroom: Stage I

Stage I Instructional Strategy: Lecture
Permits the dissemination of information which 

might not be readily available to students

Allows the instructor to determine the aims, conten t, 
organization, pace, and direction of the learning 
experience

Complements certain individual learning preferences  
(e.g., teacher-centered, auditory learners)

Allows for the gradual development of complex and 
difficult concepts

Presents little risk for the student

Permits the sharing of large amounts of information  
to larger audiences in the least amount of time

(Bonwell, 1996; UIUC Center for Teaching Excellence, 2006)

Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IClassroom: Stage I

Making Lectures Interactional
Maintain sustained eye contact (always)

Ask before you tell (always)

Create a structure for note taking (always)

Let your readings share the lectern (always)

Use the pause procedure (sometimes)

Assign one-minute papers (sometimes)

Try Think-Pair-Share (sometimes)

Quiz daily (daily)

Call on a student every two-to-three minutes (daily)
(Gray & Madson, 2007)

Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IIClassroom: Stage II

Students at Stage II:

“ Are not yet able to operate independently but are m oving 
along the continuum in that direction.” (Anderson, 1988, p.52)

Have attained a certain level of expected competenc y and 
knowledge in the subject matter

Have attained an increased level of comfort in the post-
secondary environment and/or previously unfamiliar 
course

“ Have become better at presenting ideas and formulat ing 
questions, making them more willing to participate in 
discussions of complex ideas.” (Burgan, 2006, p. 32)

(Anderson, 1988; Burgan 2006)
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Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IIClassroom: Stage II

The Instructor at Stage II:

Has achieved an attitude that allows for the 
more equalized participation of all parties 
involved in the learning process; a joint-
assumption of responsibility

Establishes a learning environment wherein 
all participants in the learning process are 
charged with joint planning, observing, 
analyzing, problem-solving, and decision-
making

Gradually decreases the amount of direct 
instruction as students grow and develop 
academically

(Anderson, 1988; Dowling, 2001)

Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IIClassroom: Stage II

Stage II Instructional Strategy: Collaborative Lear ning

“‘Collaborative learning’ is an umbrella term   
for a variety of educational approaches 
involving joint intellectual effort by students, 
or students and teachers together.” 

All parties engaged in the collaborative   
process are “mutually searching for 
understanding, solutions, meanings, or 
creating a product.”

Though collaborative learning activities “vary 
widely, most center on students’ exploration 
or application of the course material, not 
simply the instructor’s presentation or 
explication of it.” 

(Smith & MacGregor, 1992) 

Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IIClassroom: Stage II

Stage II Instructional Strategy: Collaborative Lear ning

Develops higher level thinking skills  (Webb, 1982)

Creates an environment of active, involved, 
exploratory learning  (Slavin, 1990)

Encourages student responsibility for learning  
(Panitz & Panitz, 1998)

Fosters team building and a team approach to 
problem solving while maintaining individual 
accountability  (Cooper, et al., 1984; Johson, et al., 1984)

Stimulates critical thinking and helps students 
clarify ideas through discussion and debate  
(Johnson, 1973, 1974)

Enhances student satisfaction with the learning 
experience  (Panitz & Panitz, 1998)

Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IIClassroom: Stage II

Approaches to Collaborative Learning:

Brainstorming/Roundtable

Case Studies

Double-entry Journal/Paired Annotations

Dyadic Essays

Group Reports (e.g., poster sessions)

Guided Reciprocal Peer Questioning

Jigsaw

Collaborative/Group Problem Solving

Development of Group Position Papers

(Brown & Lara, 2007)
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Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IIIClassroom: Stage III

Students at Stage III:

Demonstrate the ability to accurately self-analyze their 
educationally-related strengths and weaknesses,    
making independent alterations as needed

Are capable of participating in problem-based learn ing 
spaces; learning on their own, at their own pace, a nd   
as guided by their own interests

Can acquire and generate their own domain-specific 
knowledge which they are capable of transferring to   
new situations

(Anderson, 1988; Spence, 2001; Temple & Rodero, 1995)

Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IIIClassroom: Stage III

The Instructor at Stage III:

Assumes a consultative role

Shifts control for the learning experience 
from himself/herself to the learner

Listens, supports, problem solves, and, 
when appropriate, provides direct 
suggestions, if the student determines 
such needs exist

(Anderson, 1988; Morrow, Sharkey, & Firestone, 1993)

Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IIIClassroom: Stage III

Stage III Instructional Strategy: Self-Directed Lea rning

“In its broadest meaning ‘self-directed 
learning’ describes a process in which 
individuals take the initiative, with or 

without the help of others, in diagnosing 
their learning needs, formulating learning 

goals, identifying human and material 
resources for learning, choosing and 

implementing appropriate learning 
strategies, and evaluating learning 

outcomes.”
(Knowles, 1975, p.18)

Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IIIClassroom: Stage III

Stage III Instructional Strategy: Self-Directed Lea rning

“Self-directed learning usually takes 
place in association with various kinds of 

helpers, such as tutors, mentors, 
resource people, and peers.”

(Knowles, 1975, p.18)
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Anderson’s Continuum in the Anderson’s Continuum in the 
Classroom: Stage IIIClassroom: Stage III

Facilitating Self-Directed Learning

Create a partnership with the learner by 
negotiating a learning contract for goals, 
strategies, and evaluation criteria

Teach inquiry skills, decision-making, personal 
development, and self-evaluation of work

Help learners locate appropriate resources

Create an atmosphere of openness and trust to 
promote better performance

Encourage critical thinking skills by incorporating  
such activities in seminars

Promote learning networks and learning 
exchanges

(Lowery, 1989)

Incorporating Differentiated InstructionIncorporating Differentiated Instruction

Differentiated Instruction:

Modifying instructional practices to 
meet the needs of academically 

diverse learners by honoring each 
student’s learning needs and 
maximizing each student’s    

learning capacities                                           
(Tincani, 2004; Tomlinson, 1999; Tomlinson & Eidson, 2003)

Incorporating Differentiated InstructionIncorporating Differentiated Instruction

Differentiated Instruction Made Easy:
Address accessibility issues directly in the course  

syllabus

Create study objectives for each chapter

Provide study guides for helping focus students    
on test material

Administer tests/quizzes at regular intervals

Allow time for student remediation and remedial 
activities

Offer guided notes to supplement lectures

Provide a mechanism for peer tutoring

Acknowledge and implement feedback regarding 
instruction (Tincani, 2004)

GOOD TEACHING MATTERSGOOD TEACHING MATTERS

“Teaching at any level is complex, as are “Teaching at any level is complex, as are 
those who do the teaching.  At its core, those who do the teaching.  At its core, 

good teaching involves the interweaving good teaching involves the interweaving 
of content knowledge, pedagogy skills, of content knowledge, pedagogy skills, 

and a knowledge and appreciation of the and a knowledge and appreciation of the 
multimulti--faceted nature of students to, in the faceted nature of students to, in the 

end, be able to point to evidence that end, be able to point to evidence that 
learning has occurred.” learning has occurred.” 

(Helterbran, 2008, p. 126)(Helterbran, 2008, p. 126)


